
Non-Fiction Literacy Lesson 

Second Grade 

Domain/Curricular 

Structure: 

English Language Arts 

 

Interactive Read 

Integration of Knowledge & Ideas 

 

Curriculum 

Standards (CCSS): 

CCSS.ELA-Literacy.RI.2.7 

Explain how specific images (e.g., a diagram showing how a machine works) contribute to and clarify a text. 

 

Goal/Objective: Through this lesson, the student will be able to relate the non-fiction text details with supporting pictures. 

 

Rationale: Miss Collins, my cooperating teacher, said that their class is particularly interested in animals; therefore, I thought it would 

be neat to discuss endangered species, those that are potentially going extinct if we don’t protect them. Secondly, in their 

class students are using pictures and text features as clues to understand what the text means. Students are learning about 

how visuals relate and expand upon the knowledge that is learned in a text. Van de Walle describes how there are a few 

different types of non-fiction text features. Text features, such as indexes, charts, and visuals, allow students to connect the 

information they are learning in a new way, and diving deeper into the content of the book. Understanding how text features 

support and assist in the comprehension of text purpose and content is an important concept for students to learn. Through 

this knowledge, students can use text features such as definitions to learn new vocabulary, or find a specific topic using the 

index. In this lesson, I will be assisting students in evaluating the non-fiction book for descriptions, and seeing both how 

and why the text descriptions connect with the pictures or text features in the text. 

 

Professional 

Resources: 

1. Cooperating teacher ideas and Standards through school website - CCSS Unit Structure 

2. Dr. Morton-Rose discussions in class 

3. Van de Walle 

 

Materials: - Books (listed below)                              - Teacher Evaluation Sheet                               - Endangered Species Poster 

- Worksheet created - printed copies for each student + Writing Utensil for each student 

- Putting students into small groups (4-5 groups, with up to 4 in each group)  can do some pairs, some larger groups 

Books: 

Demonstration  Woodpecker wham! / April Pulley Sayre ; illustrated by Steve Jenkins. 

 

 
 

https://catalog.wakegov.com/Record/698516?searchSource=local


Student Group/Individual Work 

A penguin colony / by Autumn Leigh. (2 copies available) 

Elephants / by Kate Riggs. (4) 

Hippos are huge! / Jonathan London ; illustrated by Matthew Trueman. (2) 

Pandas / Anne Schreiber. (2) 

Polar bears / by Julie Murray. (2) 

 

                
 

Differentiation during the Lesson, and Post-Resources for the Class  

Endangered animals of Africa. (1) 

 Endangered animals of South America. (1) 

Gorillas / by Kate Riggs. (1) 

Penguins / by Valerie Bodden. (1) 

Weird frogs / Chris Earley. (2) 

Whales / by Kate Riggs. (1) 

 

     

 
 

 

 

 

https://catalog.wakegov.com/Record/677450?searchSource=local
https://catalog.wakegov.com/Record/676458?searchSource=local
https://catalog.wakegov.com/Record/695781?searchSource=local
https://catalog.wakegov.com/Record/537299?searchSource=local
https://catalog.wakegov.com/Record/684283?searchSource=local
https://catalog.wakegov.com/Record/693520?searchSource=local
https://catalog.wakegov.com/Record/693525?searchSource=local
https://catalog.wakegov.com/Record/668255?searchSource=local
https://catalog.wakegov.com/Record/694101?searchSource=local
https://catalog.wakegov.com/Record/695795?searchSource=local
https://catalog.wakegov.com/Record/694097?searchSource=local


Procedures: 

Quotes are written in blue if I wanted to have the exact wording written out 

Connection: Welcome Students 

Talk about how Miss Collins mentioned you all like animals 

There are some animals that are threatened - meaning going extinct. (Read excerpt from Endangered Animals of Africa 

section page 4). I also know that you have been learning about different text features, such as indexes, charts, or figures, that 

can assist you in understanding the content in a book. 

Mini Lesson 

Teaching Point 

(Here You Go!) 

When reading, we often have illustrations or photographs in the text that help us understand what we are reading. Our goal 

for today is to see the relationship between the text and the visuals (text features). We can use these features such as 

photographs/illustrations, charts, or maps to connect with the words and check to see if they match the text. 

 

Show poster of Endangered species - today we are going to be reading about some of these species that are endangered. 

 

I have a chart for you that as we go along we can record our thoughts if the text matches the visual text feature. Explain 

chart (listed below). We are going to use it for my book that I am going to read to you all today, Woodpecker, WAM! This 

is a really neat book because it is literary Non-fiction. This book has factual information but it is read in a more story like 

way. Your books are going to be a bit different from mine, but both describe key facts about something, in our case: 

animals! Even though mine is literary non-fiction, we can still use it to see the connection between the text and text features. 

Demonstration 

(Here You Go!) 

 

 

 

I am going to start by reading the text. On some pages I am going to pause. On these pages, I will see if the text and 

the text features (such as picture, illustration, definition, map, chart, etc.) connect or differ using our chart as we 

read. 

 

Early insect click and crawl. Flick and flake to find them all. 
 

Hmm… is there a diagram or picture? YES! Then, does the photograph/illustration connect with the description in the text? YES! 

But why? I see an insect in the tree. The woodpeckers look like they are finding the insects. Even though I’m not sure what flake 

means, I know that insects crawl and the illustration is showing the caterpillar crawling on the tree while the birds are trying to find 

them! I’m going to fill this out in my chart. (Fill out for students to see) 

 

Fan those feathers. Shower clean. Sunbathe dry. Then oil and preen! 
Hmm… is there a diagram or picture? YES! Then, does the photograph/illustration connect to the description in the text? YES! The 

first picture shows the bird being showered through the rain. Then I see the bird is sunbathing because it has the sun drying itself in the 

tree. The woodpeckers look like they are finding the insects. I’m going to fill this out in my chart. (Fill out for students to see)  

Guide Practice 

(Have A Go!) 

Alright, now it is time for you to help me. I need your input to decide if the photograph/illustration or other text feature connects or 

does not support the text. You will have to help me answer the question.  

 



Wedge it. Sledge it. Wham by wham. Clear those chips. SLAM, SLAM, 

SLAM. 
Teacher: Hmm… is there a diagram or picture? 

Student: Yes. 

Teacher: Does the photograph/illustration connect to the description in the text? 

Student: YES! The back of the bird is going into the tree. There is a whole in the tree. 

 

TAP, TAP, TAP. Where? Look and see. CRICK, CRICK, CRACK! Six 

chicks break free. 
Teacher: Hmm… is there a diagram or picture? 

Student: Yes. 

Teacher: Does the text feature connect to the description in the text? 

Student: YES! I see that two chicks are out of their eggs because they tapped it open. 

 

Fluffy fledglings now are grown. WIK-A, WIK-A! On their own. 
Teacher: Hmm… is there a diagram or picture? 

Student: Yes. 

Teacher: Does the text feature connect to the description in the text? 

Student: Well, the birds are not 100% in their own houses, but they are all grown up and the same size as the other birds. 

Independent 

Practice (Off You 

Go!) 

Alright! Now it is your turn to do it by yourself. You are going to be divided into groups to work on the text yourself, 

analyzing whether the text connect with the pictures or diagrams. You only have to give three examples. One of the pages in 

your book is sticky-noted for you, that one you definitely should do and focus on first after reading that page. 

HOWEVER, remember, this is Non-fiction, not like the literary non-fiction that I read. So, they words won’t rhyme. But 

you are going to be learning LOTS about your special animal that is going extinct if we don’t protect them! 

 

Because it is non-fiction, you can leaf through the book and figure out what the book is showing and read only specific 

pages (if time they can read the whole book). 

 

Students can work with their partner to discuss the work, but should write it in their own words on their sheet. 

Sharing: Group discussion - what was one page they looked at, the information they learned, and how they text and graphics/pictures 

matched. 

What is the relationship between non-fiction descriptions and the text features? (Scaffold lead up question if necessary: Do 

they always match?) 

(call on a few students – make sure that they explain or justify with their examples) 

Wow! We looked at a lot of different information about many different endangered species, or animals today. We found that 

when looking at the relationship between the text and the text features (such as definitions, charts, graphs, 



illustrations/photographs) that the descriptions matched the visuals. Therefore, you can use the pictures or graphics in non-

fiction texts to help you understand the main ideas of the text if you are ever unsure what it is talking about, and also to help 

find the main ideas of the text. 

Differentiated 

Teaching Strategies: 
 English Language Learners – If a student is struggling with some of the words or vocabulary on the page, I will pair 

them with a student who can read with them. In addition, I can use different comprehensible input, such as 1) acting 

concepts or ideas out, 2) visual representations, 3) writing the key terms and their meaning on the board, or 4) asking 

them what they understand and what they are confused about. 

 Struggling Readers – If occurs, I would have students reread the section or give them a lower level reading book to use 

for the exercise. vs. Accelerating Readers – If this occurs, I would give the students a higher level reading book. 

Assessment or 

Evaluation: 

Formative Assessment: As students are describing their responses with other students, ask them how they reached their 

conclusion. Check with what they write down on their charts. 

Summative Assessment: Asking the students what the relationship is between the descriptions and pictures in the text? 

Teacher rubric: assessment chart below. 

Post Lesson 

Reflection 

The lesson went very well. I was thankful I had written out the ideas of what I wanted to talk about with the students 

previously. The lesson definitely aligned with the standard, and was actually a topic the class hadn’t covered in class yet. 

This was neat since I was able to teach them a strategy for the first time, and see how they reacted and responded to it with a 

different teacher also.  I didn’t incorporate it into my plan, but very quickly realized the need for short interactive 

movements or opportunities for students to be involved with the lesson in order for them to keep actively engaged. One way 

I strategized to learn their names quickly was having the students say their name before sharing the awesome knowledge to 

the answer of my question. Having two students hold my poster of endangered species was a great way to incorporate the 

class from the start into the activity. They students also enjoyed the fact that they were in small groups and read about one 

type of animal. It worked out really well that their desks were already placed in tables of 4-5 students, so I just assigned 

each table a book/animal topic. We definitely ran out of time despite working fast-paced and on-topic for close to 45 

minutes. However, it was good to know that the students all needed scaffolding on this new strategy (working with text-

features and text) and that they did not get bored or run out of activities to do. I was able to meet with each group and work 

individually with most students. I had to pause during the start of the group work time to go over the steps for using the 

chart, which would be a detail I’d add and change for this lesson if I did it again (#1- find a page #2 - read the page & 

identify 1 sentence, #3- write the sentence, #4 - identify the text-feature (and write or draw about it), #5 - compare 

how the text-feature connects with the text). Most groups only completed one sentence to text-feature comparison. In a 

future, follow-up lesson, I would have students share with the class their sentence and the connections they found between 

the text-feature and sentence. I would also have them switch books 2 more times and find a new sentence and text-feature in 

the other books to allow them to practice this strategy with more examples. Finally, leaving the books in the classroom for 

their own personal use and discovery in the following week was a perfect plan, as I heard some students mention how they 

were interested in learning. Overall, I learned that this class was very positive in response to the topic; however, they 

definitely needed to be up and moving. Therefore, maybe next time I could have a more interactive chart for them to fill out. 

Instead of on the smart board, students have a large chart on the floor that they can move to explain their answer or write on 

themselves. I don’t know where it would have fit or where they would have gone, but it is just an idea to ponder on for the 

future. 



Assessment for Students by the Teacher: 

Group #                                  Book:  

 

Group #                                  Book:  

 
Name of 

Student 

Able to process 

and work on 

Activity? 

( or ) 

Write Reasoning? 

Verbalize Reasoning? 

( or ) 

Other comments Name of Student Able to process 

and work on 

Activity? 

( or ) 

Write Reasoning? 

Verbalize Reasoning? 

( or ) 

Other comments 

 

 

    

 

   

 

 

    

 

   

 

 

    

 

   

 

 

    

 

   

 

Group #                                  Book:  

 

Group #                                   Book:  

 
Name of 

Student 

Able to process 

and work on 

Activity? 

( or ) 

Write Reasoning? 

Verbalize Reasoning? 

( or ) 

Other comments Name of Student Able to process 

and work on 

Activity? 

( or ) 

Write Reasoning? 

Verbalize Reasoning? 

( or ) 

Other comments 

 

 

       

 

 

       

 

 

       

 

 

       



Text - Quote 1 Sentence Draw or describe the diagram or 

picture/illustration (text feature). 

Explain how and why the diagram or 

picture/illustration does or does not 

connects with the text. 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


